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OBESSU - The Organising Bureau of European School Student Unions

One of the most significant challenges of today’s society is fostering inclusive 
and quality education for all. This challenge has become more and more 
prominent in the last decades with cuttings in education funding and 
significant social issues that have arisen.  

For the Organising Bureau of European School Student Unions - OBESSU, 
inclusive education sits at our organisation’s heart. We try to envisage a 
society and an education where one’s rights are respected equally through 
our efforts. 

People with disabilities are active members of society; they are our 
colleagues, family, teachers, and classmates. We must make sure their rights 
are respected and safeguarded within the educational environments. We 
need to create schools and curricula catering to everyones’ needs, ideas and 
dreams and create a space for well-being. Therefore, it is essential that school 
student unions are the initiators of inclusive space, supporting safeguarding 
rights to inclusive education.

Inclusion of persons with disabilities has been on the agenda of OBESSU 
since its creation, and the year of 2020 was dedicated to this important cause. 
We believe that through this guide we can contribute to a more inclusive 
education, where all learners are treated equally. We call on European states 
to provide adequate funding for this educational pillar and invest in inclusive 
education, teachers’ training and a massive re-design of the curriculum. 
Nonetheless, we observed that a process has to start from the grassroots level, 
no matter how strong our advocacy endeavours are towards international 
institutions – this is why this guide was created. 

The theoretical overview of practices from this guide aims to create inclusive 
spaces within the school and school student unions by understanding how 
complex disability is and offering tools and examples of good practices. 

Board of OBESSU 2019/2021

INTRODUCTION FROM OBESSU 
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The Organising Bureau of European School Student Unions (OBESSU) is 
the platform for cooperation between the national school student unions 
active in general secondary and secondary vocational education in Europe. 
It was founded in April 1975 in Dublin, Ireland and brings together Member, 
Candidate and Affiliate Organisations from all over Europe. All Member 
Organisations are independent, national, representative and democratic 
school student organisations. 

OBESSU believes there is always a renewed need and interest to visit the 
current state regarding inclusiveness in its members and schools. OBESSU 
feels that inclusive education and independent living are areas where they 
would like to learn further. 

Many collaborations have been recently established with various organisations, 
such as the European Network on Independent Living (www.enil.eu), 
European Disability Forum (https://www.edf-feph.org/) and European Deaf 
Students’ Union (https://edsunion.wixsite.com/edsu). Furthermore, OBESSU 
is delighted to be part of the Inclusive Mobility Alliance (https://mapped.eu/
inclusive-mobility-alliance). In the future, OBESSU needs to create more 
collaborations with organisations to encompass various voices and needs of 
young people across Europe and beyond.

ABOUT OBESSU
The Organising Bureau of European School Student Unions

http://www.enil.eu
https://www.edf-feph.org/
https://edsunion.wixsite.com/edsu
https://mapped.eu/inclusive-mobility-alliance
https://mapped.eu/inclusive-mobility-alliance
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OBESSU is engaged in supporting access and participation of people with 
disabilities and safeguarding their rights and well-being in various areas of life.  
This guide … 

   ■ aims to provide information to understand various concepts regarding 
diversity, disability inclusion, and design inclusive youth activities. 

   ■ acts as a compass to support people to create environments (such as 
events, activities, etc.) and learning spaces that are inclusive, including 
the greatest extent of people, including persons with disabilities.

   ■ showcases various design elements, practices, guiding principles for 
creating inclusive spaces within the school.

   ■ Any individual or organisation can use it, School Student Unions, 
youth organisations, volunteers, trainers, young people, including 
young persons with disabilities, and other relevant stakeholders 
planning to organise inclusive events, or intercultural (youth) activities, 
volunteering in their communities. 
 
 
 

   ■ To support OBESSU  & its members to become more inclusive in their 
culture and activities for people with diverse backgrounds, own lived 
experiences, and access needs. 

   ■ To raise awareness and understand the framework & essential 
dimensions of disability, inclusion, diversity, and Human Rights.

   ■ To provide methods and tools which participants can take to their 
communities to promote inclusive activities.

   ■  To support participants applying inclusiveness in their activities within 
their communities.

   ■ This guide can be:

   ■ Used as a guide when designing, developing and realising 

ABOUT THE GUIDE

TARGET AUDIENCE

AIMS AND OBJECTIVES
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programmes, events and activities such as workshops, seminars, 
webinars, general, inclusion, disability, inclusive intercultural (youth) 
activities, volunteering. 

   ■ Used as a base, and you should tailor your programme according 
to the aims and objectives, its length and the target audience (also 
considering different access requirements). 

   ■ Used as a resource to many relevant additional materials that are 
collected in the different tools, resources and templates section. 
Through this guide, you will understand what people with disabilities 
need and what they need to participate in society.

   ■ Used to get informed about recommendations which are connected 
to the content of this guide.

   ■ This section offers a set of orientation points that foster critical 
reflection & guide the design and support process. 

   ■ It is essential to highlight that the guidelines and ideas listed in 
this chapter are non-exhausting.

   ■ Used as a compass like this Guideline  when implementing  your 
practices.

HOW TO USE THIS GUIDE? 
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This chapter supports your understanding of society, changing 
history and how persons with disabilities have been treated in 
society. No practical tool can be shared without creating a basic 
understanding of the models. We hope that this chapter helps 
you to understand models and use terminologies and language 
respectfully in any situation.

WHAT IS  DIVERSITY? 

   ■ It used to be understood as any dimension used to 
differentiate groups or individuals from each other. 

   ■ There is also a paradigm shift here: rather than looking at 
diversity as a burden, it is crucial to see it as a potential, 
embrace it and celebrate its rich dimensions. It is about the 
empowerment of people by respecting and valuing what 
makes them different. 

   ■ Diversity is normal. 

   ■ Disability is part of the human condition. 

WHAT IS INCLUSION? 
   ■ “Inclusion is creating an environment where people feel 

welcomed, feeling the true sense of belonging. Inclusion 
means having an approach that understands and 
encourages people to be different. An inclusive approach 
values respects and celebrates people equally. It enables 
people to participate in any mainstream activity fully. 
Being inclusive means listening to each other and being 
open to change. (Todd, 2014; Fazekas, 2017) “People’s 
identities are shaped by the diversity of contexts which 
intersect within an individual’s life. Intersectional identities 
of people should be valued, respected and celebrated for 
the richness and diversity they bring to society.” (Fazekas, 
2018, 17).”(Fazekas, 2019, p.8)

   ■ It requires a systematic change in structures, approaches, 
strategies to dismantle barriers existing in the 

CLARIFICATION OF TERMINOLOGY

CLARIFICATION OF MODELS AND 
TERMINOLOGIES
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environment. 

   ■ It means a shift in an organisational culture where 
different groups or individuals with diverse backgrounds, 
various circumstances, own lived experiences feel the sense 
of belonging, feel respected and valued, socially accepted, 
welcomed, and treated without discrimination. 

Briefly about integration

   ■ “Integration and inclusion are often used interchangeably; 
however, they are NOT the same. Integration is allowing 
individuals to access mainstream environments, but not 
making adaptations to somebody’s needs. Integration 
expects everyone to fit into the already existing 
environment. This approach does not help in the long term 
(Todd, 2014; Fazekas, 2017).” (Fazekas, 2019, p.7).

 
Source: www.thinkinclusive.us/mix-applesauce-with-medicine-to-create-inclusive-classroom-

communities/ 

WHO ARE PERSONS WITH
DISABILITIES? 

   ■ There are several international definitions , however, there 
is no absolute definition.

   ■ Remember: even if someone has an impairment & meets 
a legal definition of a person with a disability they may 
choose not to acknowledge this & that is their choice. 

   ■ If someone identifies as a person with a disability, that may 
not be their dominant identity 
they might not want to get involved in disability-based 
activities.

   ■ The term persons with disabilities:  [...] applies to all persons 
with disabilities, including those who have long-term 
physical, mental, intellectual or sensory impairments 
which, in interaction with various attitudinal and 
environmental barriers, hinders their full and effective 
participation in society on an equal basis with others.[...] 
(UNCRPD, 2006, Article 1)- 

http://www.thinkinclusive.us/mix-applesauce-with-medicine-to-create-inclusive-classroom-communities/
http://www.thinkinclusive.us/mix-applesauce-with-medicine-to-create-inclusive-classroom-communities/
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THE IMPORTANCE OF INCLUSIVE 
LANGUAGE
It is important to use the appropriate vocabulary and be aware of 
the language use when addressing people with disabilities. 
 
“As for appropriate disability-related language, based on the 
human rights approach, it has suggested avoiding “special needs”. 
Many “politically correct,” words and phrases, such as “differently-
abled” or “special,” tend to be euphemistic and insulting (NYLN, 
2006).” (Fazekas 2018, 19). 
 
[...]“Language is power. Words have value, and it is how we 
construct those values and words that matter. Our language 
affects our thinking and how we view the world and others […]” 
(Fazekas, 2018, 19).

Fazekas emphasizes that by using terms like ‘special needs,’  
‘differently-abled’ or other ‘politically correct’ words, they bring 
the negative perspective that problems lie with people with 
disabilities themselves, not the society itself. The ‘politically correct’ 
words can cause and allow ableism to continue unchecked.

   ■ Language is powerful.

   ■ It is vital to use the appropriate vocabulary and be 
aware of language use when addressing people with 
disabilities.

   ■ Many “politically correct” words and phrases, such as 
“differently-abled” or “special,” tend to be euphemistic 
and insulting

   ■ An appropriate disability-related language, based on the 
human rights approach. (NYLD, 2006)

Agnes Sarolta Fazekas emphasizes that using terms like ‘special 
needs,’  ‘differently-abled, or others may bring a negative 
perspective that problems lie with people with disabilities 
themselves, not the society itself. The ‘politically correct’ words 
can cause and allow ableism to continue unchecked (Fazekas, 
2018).
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How to improve using a language that is based on the human 
rights approach?

   ■ Ask your audience, individuals you are interacting with, the 
words they prefer, what words they consider outdated or 
not respectful.

   ■ With this simple step, you can avoid creating 
communication barriers and/or minimizing people’s 
exclusion. 

   ■ Check out our suggestions, for example, the homepage of 
the Disability/brochure-like here.
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DO’S AND DON’T

AVOID USE
‘DEAF AND DUMB’ / ‘DEAF WITHOUT 

SPEECH’ / ‘DEAF-MUTE’ /
‘HEARING IMPAIRED’

Short explanation: 
   ■ These words assume that deaf people 

are incapable of communicating and/or 
thinking.

   ■ The word ‘hearing impaired’ is a very 
medicalized view of deaf people that 
disregards their identity and culture.

DEAF AND/OR
HARD OF HEARING

Short explanation: 
   ■ The word ‘deaf’ and ‘hard of hearing’ 

describe people with varying levels 
of deafness. Some people will prefer 
the word ‘Deaf’ with a capitalized D, 
especially when they are culturally Deaf.

   ■ Culturally deaf people typically use sign 
language, has a shared heritage and 
distinctive culture that shapes their 
worldviews.

CRIPPLE, OR HANDICAPPED
Short explanation: 

   ■ A person with impairment should not be 
defined by his or her condition.

   ■ Negative terminology is inappropriate 
and hurtful.

PERSONS WITH DISABILITIES
Short explanation: 

   ■ Describing an individual is appropriate 
and emphasizing the person, not their 
condition.

   ■ The United Nations Convention on the 
Rights of Persons with Disabilities (2006) 
is a crucial point for reference and how to 
address persons with disabilities.

BLIND
Short explanation: 

   ■ Do not refer to the person with just 
naming a condition or label.

   ■ People first language always 
acknowledges that a person with 
disabilities is a person, first and foremost.

A PERSON WHO IS BLIND, A PERSON 
WITH VISION IMPAIRMENT

OR LOW VISION
Short explanation: 

   ■ Using proper terminology is empowering.

   ■ A person should not be defined by a 
medical condition only.

   ■ People the first language becomes 
should be widely used.

WHEELCHAIR-BOUND
Short explanation: 

   ■ Keep abreast of and use updated 
terminology

THIS PERSON USES A WHEELCHAIR, 
OR  THIS PERSON IS

A WHEELCHAIR USER
Short explanation: 

   ■ Recognizing outdated terminology is 
respectful

   ■ For a person, a wheelchair for mobility is a 
liberating tool

   ■ Create a positive environment in which to 
develop self-esteem and well-being

In this paragraph, we have provided a few examples (non-exhausting list) with the support of Rahman’s work 

(Rahman, 2019), what words you should avoid and what words are appropriate to use. 
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DIFFERENT MODELS AND THEIR 
VIEWPOINTS OF PERSONS WITH 
DISABILITIES 
This section provides you with a short (non-exhausting) 
explanation to understand the various models better. It is 
essential to understand that the following models/paradigms are 
connected to how we use language, how we act, and how our 
attitude towards people is.

   ■ Please be aware that there are many other resources, 
articles, etc., that explain the models.

   ■ We have listed further readings for you in the Literature 
chapter of this Guide.

“The way society views people with disabilities can be understood 
through different lenses, which, in turn, impact the way society 
treats people with disabilities. Historically, people with disabilities 
have been viewed through the moral model as victims of a 
personal tragedy to be treated as objects of pity or in need of 
charity (Olkin, 1999). The mid-1800s saw the development of the 
medical model of disability, which defines a disability as the 
result of a physical condition that resides in the individual and is 
viewed as abnormal and pathological. During this time, people 
with disabilities were disempowered and expected to adapt to 
the society around them. In the 1980s, a paradigm shift led to 
the social model of disability, which originated in the United 
Kingdom. This model views society as responsible for disabling 
people. Barriers are caused by the way society is organized, 
which hinders the full and effective participation of people with 
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disabilities in society on an equal basis with others (Oliver, 2004). 
The social model is a basis for the human rights approach to 
disability, which acknowledges that people with disabilities are 
rights holders; thus, policies and practices that restrict or ignore 
disabled people lead to discrimination and exclusion.” (Fazekas, 

1. WHAT ARE THE DEFINITIONS
OF DIFFERENT MODELS?

MORAL MODEL 
OF DISABILITY

MEDICAL MODEL 
OF DISABILITY 

SOCIAL MODEL 
OF DISABILITY

HUMAN RIGHTS-
BASED APPROACH 

TO DISABILITY

Disabled people 
are viewed as 
victims of personal 
circumstances or 
they are viewed as 
responsible for their 
own disability due to 
‘bad’ actions  (Olkin, 
1999)

The medical model 
of disability defines 
a disability as the 
result of a physical 
condition that resides 
in the individual and 
is viewed as abnormal 
and diseased. 

The social model 
considers people 
with disabilities as 
fully participative 
in the society, and 
lets them to express 
the same human 
rights and equality 
(Fazekas, 2018 (Todd, 
2014)

This approach 
focuses on respecting 
the people with 
disabilities’ undeniable 
human rights.

2. HOW PEOPLE WITH DISABILITIES ARE TREATED
IN SOCIETY? ANЕD WITH EXAMPLES

The moral model 
views and treats 
people with 
disabilities as 
objects of pity or 
in need of charity 
(Olkin, 1999). 

Example:

Non-disabled people 
feel bad for disabled 
people so people will 
give them money 
and/or make full 
decisions for them.

The medical model 
sees the person 
with disability as 
the problem, not 
the barriers in the 
environment Oliver,  
2004 (Fazekas, 2018; 
Todd, 2014).

Example:

Expecting that the 
medical interventions 
or technologies will 
cure the ‘problem’ 
for people with 
disabilities.

The social model 
does not see people 
with disabilities as 
a problem, but the 
societal barriers 
are because they 
stop people with 
disabilities from 
full and equal 
participation. 

Example: 

Integrating universal 
design (see p. #) into 
the surroundings.

The human rights-
based model is built 
on the social model’s 
approach, and makes 
sure people with 
disabilities’ rights are 
fully respected. 

Example: 

A key document, the 
UN Convention on 
the Rights of Persons 
with Disabilities 2006 
(UNCRPD), ensures 
that people with 
disabilities have rights 
in all levels in society 
and education.
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 3. WHAT IS THE ROLE OF PEOPLE WITH DISABILITIES 
IN DECISION-MAKING PROCESSES?

The moral model 
disempowers and 
excludes people 
with disabilities 
from decision-
making processes. 
Non-disabled people 
are usually the ones 
who decide what is 
the best for people 
with disabilities. 

The medical model 
disempowers and 
gives people with 
disabilities a passive 
role in decision-
making processes. 
Typically, doctors, 
teachers or family 
members make 
decisions or people 
with disabilities are 
not encouraged to 
interact with the 
society. 

The social model 
empowers and 
gives people with 
disabilities an active 
role in decision-
making processes. 
There is space for 
disabled people to 
participate, make 
choices and be in 
control of situations 
that directly impact 
them.

The human
rights-based model 
empowers and gives 
people with disabilities 
an active role in 
decision-making 
processes. People 
with disabilities will 
have full and informed 
consent so they 
can participate and 
make decisions for 
themselves.

2018, page 17.).

TO SUM UP:
What are the messages of the models?

   ■ The medical model is still a common way of looking 
at disability. That is not good, why it makes look like all 
disability are the same problem, and all have the same 
needs.

   ■ The social model & the human rights approach to highlight 
that it is crucial to look at the disabling barriers created 
within our societies and create an inclusive environment 
that supports everyone’s full and effective participation, 
including persons with disabilities.

What does it mean?

   ■ Passive roles of persons with disabilities (medical model) à 
The society treats them as passive & disempowered.

   ■ Active roles and participation persons with disabilities 
(social & human rights approach) à They are an active 
agent of their life & empowered, they have their control, the 
choice regarding their participation in society. 
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An increasing number of persons with various backgrounds, 
life experiences, and access and participation need to enter 
and participate in various education areas. Youth organizations 
should recognize and address all young people’s needs, including 
persons with disabilities, and minimize the barriers within their 
programmes, youth activities, and events.

We have put together ten thematic areas to help you flourish and 
consider when designing your environment.

1. CO-CREATION & EMPOWERMENT
Collaboration and co-creation are essential when designing your 
environment, programmes and activities. “The fundamental 
principles upon which we design [...] have one common core 
commonality: respect. […] We must understand and respect that 
we all have multiple identities” (Billingham, 2015, p. 11). 

What can you do? 

   ■ Create collaborations with individuals with various 
backgrounds, own lived experiences, including persons 
with disabilities

   ■ Apply “Nothing about us without us” (Madrid Declaration, 
2002), meaning that no policies and practices should be 
designed and implemented without the full and effective 
participation of people with various backgrounds; own 
lived experiences, including persons with disabilities.

   ■ When preparing any youth programme, check who is 
excluded or included in your programme, include persons 
with disabilities in all aspects of your design the activities 
with them. 

   ■ Reach out to persons with disabilities in your communities, 
broaden up your networks.

INCLUSIVE PRACTICES - TOP 10 TIPS
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2. CONDUCTING A NEEDS 
ASSESSMENT
It makes a huge difference in listening to each other and 
understanding different life situations, backgrounds, learning 
and access needs, and incorporating them into your design.

What can you do?

   ■ Use simple tools, such as learning about each individuals’ 
access needs, preferences, requirements, working style, 
communication preferences, etc. (Todd, Fazekas, 2017). It 
supports you to make the environment more inclusive and 
beneficial to everyone.

   ■ Are you wondering how to do that? Check out the OBESSU 
“This is a complex form to be completed regarding contact, 
travel, access needs” Template by OBESSU (created in 
collaboration with former Board Member of ENIL Youth 
Network, Agnes Sarolta Fazekas in 2020). See template at 
the Tools chapter of this Guide. 

3. CREATING SAFE SPACES
FOR DISCLOSURE

   ■ Disability disclosure is a personal choice and a right. There 
is no legal duty for people to disclose their disability.

   ■ In many cases, persons with various backgrounds, 
own lived experience and access needs do not disclose 
certain information because of fear of discrimination and 
stigmatisation.

   ■ You can create an environment that is safe and welcoming. 
With this openness, you encourage persons to disclose 
their disability and needs so that the needed support 
structures can be provided. 

   ■ There are various circumstances/reasons under which 
persons might feel able to disclose or express themselves 
or feel safe or at ease in the group. 
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4. CONFIDENTIALITY & DATA 
PROTECTION
 

   ■ Information about individuals should be treated with 
respect, sensitivity, protection and discretion.

   ■ You should be committed to providing the best experience 
and the appropriate structure and services that cater to 
individuals’ access and participation.

   ■ Your organization should highlight that it welcomes 
applications from all candidates who fulfil the [position/
activities’] specific requirements, regardless of their 
backgrounds, own lived experiences, and access needs.

   ■ Disclosure is welcomed so that the appropriate support 
can be put in place for the programme.

   ■ You should seek prior, explicit consent from your 
participants, whether you create a registration form or any 
survey or dealing with various sensitive information. For 
more information, you can check EU GDPR.

   ■ It is essential to highlight that individuals can disclose 
personal information about their background during the 
application process. It is an ultimate personal decision 
whether to disclose or not. It is a personal right and 
choice to voluntarily self-disclose information about your 
backgrounds (Fazekas, 2018).

   ■ In surveys, registration forms, etc., you should always keep 
questions answered voluntarily where sensitive information 
is collected about the individual’s protected features or 
specific personal data.

5. REFLECTING ON UNCONSCIOUS/
CONSCIOUS BIASES

Definition:

   ■ Bias is defined as stereotypes, and prejudices one may 
have learnt.

   ■  Conscious bias is shown through intentional actions that 
actively reinforce stereotypes and prejudices.

   ■ Unconscious bias happens unintentionally and without 
someone realizing they are doing it. (Lang, 2020).

https://gdpr.eu/
https://gdpr.eu/
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How (un)conscious biases come:

   ■ “Unconscious biases are social stereotypes about certain 
groups of people that individuals form outside their 
conscious awareness. Everyone holds unconscious beliefs 
about various social and identity groups, and these biases 
stem from one’s tendency to organize social worlds by 
categorizing. Unconscious bias is far more prevalent 
than conscious prejudice and often incompatible with 
one’s conscious values. Certain scenarios can activate 
unconscious attitudes and beliefs. For example, biases 
may be more prevalent when multi-tasking or working 

under time pressure.” (Navarro, n.a)
Figure 1: Human minds process everything, including conscious and unconscious biases (Clark, 

2020). Photo source: https://engageinlearning.com/faq/compliance/unconscious-bias/what-is-the-
difference-between-conscious-and-unconscious-bias/

Reflecting on un(concious) biases:
   ■ Everyone needs to reflect on (un)conscious biases in areas, 

including various interactions with people, identifying 
with and belonging to different cultures, communities, 
circumstances of individuals, visible or hidden.

How to mitigate conscious and unconscious biases:
   ■ People, including trainers, participants, members of 

youth organizations, literally everyone has a crucial role 
in influencing their attitudes, conscious and unconscious 
biases and its impact on Inclusion or exclusion of persons, 
including persons with disabilities.

   ■ Even if youth workers and trainers had experiences 
working in non-formal educational settings or any 

https://engageinlearning.com/faq/compliance/unconscious-bias/what-is-the-difference-between-conscious-and-unconscious-bias/
https://engageinlearning.com/faq/compliance/unconscious-bias/what-is-the-difference-between-conscious-and-unconscious-bias/
https://engageinlearning.com/faq/compliance/unconscious-bias/what-is-the-difference-between-conscious-and-unconscious-bias/


20

OBESSU - The Organising Bureau of European School Student Unions

international or intercultural groups, it is vital to always 
reflect on how they might think, express and view 
themselves and others.

   ■ It is essential to participate in training workshops that 
address diversity and Inclusion, including addressing 
unconscious biases (Fazekas, Mitic & Riel-Müller, 2018).

6. INCLUSIVE FACILITATION
   ■ Trainers and facilitators should reflect, recognize, and 

eliminate obstacles that will prevent or hinder persons with 
disabilities and Deaf people’s participation from accessing 
learning environments.

   ■ Trainers and facilitators should participate in professional 
development training and advanced training, providing 
information on Inclusion, diversity, and access needs.

   ■ Trainers, facilitators and youth workers can deepen their 
knowledge and competences for working with persons 
with disabilities and Deaf people to understand their 
access needs. 

Inclusive youth activities ≠ disability simulation exercises! 
You should be aware of certain exercises that cause harm 
and do not serve inclusion long-term. If you would like 
to learn more about the pitfalls of simulation exercises, 
read more about it by Zara Todd: https://pjp-eu.coe.int/
en/web/coyote-magazine/hre-and-disability-simulation.  

7. ENERGIZERS / PLAYING IN THE 
SEMINAR, WORKSHOPS
 
People with disabilities also should be able to participate in 
various activities, seminars and workshops without barriers. A 
German non-governmental organization, Behinderung und 
Entwicklungszusammenarbeit e.V. (In English: Disability and 
Development Cooperation), has compiled a handbook on 
inclusive activities adapted to be accessible for all.
Two inclusive activities from the handbook “Let’s Play: Methods, 
Games and Energizers for Inclusive Groups following the Example 
of the Volunteer Service Weltwärts” (published by Behinderung 

https://pjp-eu.coe.int/en/web/coyote-magazine/hre-and-disability-simulation
https://pjp-eu.coe.int/en/web/coyote-magazine/hre-and-disability-simulation
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und Entwicklungszusammenarbeit e.V.) will be used as examples

“TIME SNAP”
Description:  The “Time Snap” game encourages participants 
to re-enact historical events through still images where other 
groups have to guess the correct answer.
Materials needed: Raffle tickets with various event topics
A number of suggested attendees: 10 – 60 participants

Program step by step:  
1. Divide people into two or more groups and decide on how 

much time the groups will be given to play the activity, 
such as 5 minutes or more per round

2. Each group will pick one raffle ticket

3. The groups will go to separate barrier-free rooms or 
different areas of space as long they cannot see other 
groups

4. Each group will use the given time to discuss and create a 
still image of the event

5. Other groups will attempt to guess what historical event 
the still image represents, and if they are correct, they 
receive one point

To consider various access needs, including for persons
with disabilities

   ■ For persons with vision impairment or low vision: The text 
on raffle tickets should be big and bold for easy readability, 
and they also should be accompanied with Braille text for 
low vision, blind and deafblind participants.

   ■ A good and precise description should be given for blind 
and deafblind of still images that are being created or 
shown.

   ■ For deaf persons: Ensure that there are at least two sign 
language interpreters available for deaf participants, and 
the number of groups should correspond to the availability 
of sign language interpreters. For deafblind participants, 
they should be able to bring an interventor in addition to 
sign language interpreters.

   ■ For persons with  specific learning difficulties:

   ■ The text on the raffle tickets should be in plain language.

   ■ Extra time should be given during discussions and the 
creation of still images.
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   ■ For persons with learning disabilities, if they do not 
understand the ticket’s event, a leader can attempt to give 
a short context description or a simple image to support 
understanding. If it is still not possible, they should be given 
an option to pick an alternative ticket.

“HUMAN MEMORY”

Description: Human Memory aims to collect as many pairs of 
persons with matching sounds and/or movements.
Materials needed: None required.
A number of suggested attendees: 10 – 100 participants
Program step by step: 

1. Pick at least 2 or 4 participants who will be memory 
players that will try to collect as many collecting pairs. The 
memory players will play against each other, individually or 
“two against two.” They will need to leave the room.

2. The remaining participants will need to pair up, and they 
can discuss and decide on a movement and/or sound they 
will be making.

3. The sound and/or movement pairs then will need to mix 
up and arrange themselves in a grid-like (e.g., 4x4, 6x6, etc.) 
formation.

4. The memory players will be brought back into the room.

5. The memory players will turn out the participants and 
guess if their sound and/or movement matches.

6. If a memory player finds a matching pair, the participants 
will leave the grid and line up behind the memory player. 
Whoever collects the most pairs wins.

To consider various access needs, including for persons
with disabilities

   ■ For persons with vision impairment or low vision: If there 
are blind or visually impaired participants, only sounds 
should be used during the game.

   ■ For deaf persons: If there are deaf or hard hearing 
participants, only movements should be used during the 
game. If there are deafblind participants, they should have 
an interventor who can clearly describe movements and/or 
sounds.

   ■ Participants with various disabilities: If there are deaf and 
blind participants present, both sounds and movements 
should be used during the game. There should be a 
person who can give an excellent auditory description of 
movements for blind participants, while sign language 
interpreters can interpret what kind of sounds are made for 
deaf participants.
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8. DESIGN OF THE ENVIRONMENT

The following quotation emphasizes that accessibility and cre-
ativity are not two different choices, but they can go hand in hand 
in an inclusive design. For many people, the concept of design-
ing accessible spaces may be difficult due to their unfamiliarity 
with it, but it is not impossible. 

Leonie Watson highlighted: “It is important to understand the 
fundamentals of accessibility and inclusive design. […] One of 
those preconceptions is very much in existence that accessibility 
kills creativity; it does not. […] It is a creative challenge that is very 
much for me the right way to think about it. […] Another miscon-
ception is that accessibility is difficult. I would like to say clearly 
that there is no magic ingredient to accessibility. Rocket science 
is difficult; brain surgery is difficult […] accessibility is not difficult; 
it is unfamiliar territory for many of us. […] The only thing, which 
keeps it unfamiliar, is the way we think about it, so accessibili-
ty is in many senses just about understanding something more 
about different people that are in your target audience. “(Wat-
son, 2013, n.a).

How to design spaces inclusive? Learn about Universal Design:

   ■ defined as products, environments, programmes and 
services that all people can use without encountering 
barriers or needing additional adaptations and specialized 
designs 

   ■ mentioned under Article 2 of the UNCRPD.

   ■ It aims to simplify life for everyone by making products, 
communications, and the built environment more usable 
by more people at little or no extra cost.

   ■ Shall not exclude assistive devices for people with 
disabilities in its design

   ■ It is beneficial of all ages, sizes, and abilities, not only for 
specific target groups.

Nevertheless, the challenge is: 

   ■ Frequently, people still fail to consider their audience’s 
various needs when designing an environment or event. 
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WHAT CAN YOU DO?
   ■ When designing your environment or organizing events, 

Include various individuals and ASK about their needs, 
experiences, opinions, user-experience! 

   ■ Make sure you aim to include the widest audience as much 
as possible by incorporating universal design principles and 
consideration of different accessibility needs of individuals.

Figure 2: Universal design will benefit all people, not just people with disabilities. 
For example, a universally designed ramp can benefit people who are carrying heavy luggage or 

pushing baby prams in addition to wheelchair users. 
 

Source: www.flickr.com, Tom Magliery
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WHAT ARE THE BARRIERS IN TERMS OF 
LIGHTING AND VISUAL CONDITIONS?

   ■ Such as glare, shadow patterns, backlighting that interfere 
with visual communication. For example, a sign language 
interpreter standing in front of a bright window.

   ■ Poor lighting conditions can be significant contributors to 
the causes of eye fatigue which can also lead to a loss of 
concentration and even physical exhaustion.

Here are some examples:
 
1. Example: Light
How to arrange solutions in terms of light-
ing that considers the Inclusion of your au-
dience?

Ensure that lighting will appropriately illu-
minate the presenters and/or sign language 
interpreters without any backlighting, glare, 
or dimming.
Ask deaf audience participants before the 
event’s start to inquire about their visual pref-
erences, such as the placement of sign lan-
guage interpreters and lighting conditions. 

WHAT ARE THE BARRIERS IN TERMS OF 
COLOURS? 
 
2.Example: COLOURS, for example, on the wall

   ■ Use of busy patterns, stripes or excessively bright colour on 
walls or clothes
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WHAT ARE THE SOLUTIONS IN TERMS OF 
LIGHTING AND VISUAL CONDITIONS?

   ■ Walls that have patterns, such as paisley, will make it 
difficult for people to facilitate visual wayfinding, so it is 
recommended to use spaces that have plain-coloured walls 
such as white, grey, or earthy green.

   ■ Presenters and/or sign language interpreters recommend 
using plain, muted coloured clothes to contrast their skin 
tone for more transparent comprehension.

   ■ For presentation or audience materials, ensure that the 
colours used are colourblind-friendly, such as not using red/
green as the primary way to differentiate between parts.

WHAT ARE THE BARRIERS IN TERMS OF 
ACOUSTICS?

   ■ Deaf, hard of hearing, and deafened individuals have 
varying levels of hearing depending on whether they use 
assistive hearing devices such as hearing aids and cochlear 
implants or not

   ■ The spaces should be designed so that there are the least 
amount of sound reverberations, also known as echo, as 
possible as they can interfere with assistive hearing devices

   ■ No matter the level of hearing, many deaf, hard of hearing 
and deafened individuals can sense background noise, in 
addition to reverberations, which can be distracting for 
those with assistive hearing devices. (Gallaudet, 2021)

WHAT ARE THE SOLUTIONS IN TERMS OF 
ACOUSTICS?

   ■ The spaces should also be designed to reduce sound 
reverberations and block out other background noise 
sources. 

   ■ Prioritize spaces that have assistive hearing device 
accommodations, such as designated seating area or FM 
(frequency modulation) systems
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9. COMMUNICATIONS CHANNELS & 
TOOLS (TECHNOLOGY)

Nowadays, using various communication channels and in-
fo-communication technology (ICT) is the primary way to con-
tact and spread information regarding events and opportunities 
for all people, including people with disabilities. 

The UNCRPD (2006) highlights: 

Article 9 – Accessibility. Access to information 

   ■ It states that communication methods should be 
accessible through language and communication mode 
based on the person’s preferred choice with disabilities. 

Article 21 – Freedom of expression and opinion, and access to 
information 

   ■ It applies not only to face to face interactions but to 
electronic media and mass media communication too. 
Using plain, simple language in all media is a method of 
accessible communication, and it is essential

WHAT ARE THE BARRIERS TO VARI-
OUS COMMUNICATION CHANNELS AND 
TOOLS?

   ■ Inaccessible communication channels and tools such as 
podcasts without transcripts, presentations not interpreted 
into sign language or websites not compatible with screen 
readers. 

   ■ In addition to the real-world spaces, there is a lack of 
inclusive design in technology too. If the communication 
modes are inaccessible, it means that people will not 
receive the information that is being shared.
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WHAT ARE THE SOLUTIONS, HOW TO 
MAKE IT BETTER?
 

1. You are using third-party accessibility providers to improve 
the accessibility of your communication modes. 

   ■ For example, you incorporate a third-party program that 
offers accessibility adjustment options on your websites, 
such as accessiBe (https://accessibe.com) or many others.

2. Using plain language* and images to convey the content. 

   ■ Plain language benefits people with disabilities as it can 
also be beneficial for people whose mother tongue is not 
the same as the language the information is in. Using plain 
language will benefit everyone because it will be inclusive 
for anybody with diverse backgrounds, such as language 
use, upbringing, and education levels. 

   ■ The plain language uses exact words and clear structure 
so that readers can find and understand the information 
they need (International Plain Language Federation, n.d.). It 
is recommended to use short and simple sentences to get 
your message across.

   ■ It can also include using symbols and images to 
understand better (Zero Project, n.d).

   ■ An example from https://zapier.com/blog/plain-language/ 
showing where a sentence could be easily rewritten into 
plain language: Original: The student applicant should 
submit an official copy of his or her transcript by April 15. 
Simplified: Submit an official copy of your transcript by 
April 15.

   ■ For more examples and tips on writing in plain language, 
there are several available resources, such as https://www.
writerswrite.co.za/the-definitive-plain-language-writing-
guide-10-sentences-decoded/; https://zapier.com/blog/
plain-language/ 

3. Use Sign Language Videos

   ■ For most deaf people, sign language is a more inclusive 
and accessible communication mode. Every country 
will have its national sign language(s), just like spoken 
languages. 

   ■ There is also International Sign used by deaf people who 
do not share the same national sign language, which often 
occurs in any international setting. 

   ■ If you wish to include sign language videos, it is essential 
to be mindful of your target audience. For example, if it 
is for the European audience with information written in 

https://accessibe.com
https://zapier.com/blog/plain-language/
https://www.writerswrite.co.za/the-definitive-plain-language-writing-guide-10-sentences-decoded/
https://www.writerswrite.co.za/the-definitive-plain-language-writing-guide-10-sentences-decoded/
https://www.writerswrite.co.za/the-definitive-plain-language-writing-guide-10-sentences-decoded/
https://zapier.com/blog/plain-language/
https://zapier.com/blog/plain-language/
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English, it is recommended that the videos should be in 
the International Sign; meanwhile, German Sign Language, 
a national sign language of Germany, is more suited for 
the German audience and to accompany information in 
written German. 

Figure 4: A still picture of a clip showing the video and the sign language interpreting by Inna 
Shparber side by side is an example of incorporating universal media design.

   ■ Websites, social media or any form of media that has 
filmed, written and/or spoken content should have sign 
language translations. 

   ■ When sign language translations are available, it will 
increase Deaf people’s interactions with your information 
and ensure that they are included.

   ■ It is always strongly recommended to hire a qualified deaf 
consultant for these projects as this Guideline is not an all-
in-one answer. Guidelines: https://www.w3.org/WAI/media/
av/sign-languages 

   ■ Some European Union countries will have mentions of sign 
language in their media/communication laws, and this link 
is a good stepping stone to finding which countries have 
active media/communication laws. You can find further 
information at this link: https://www.eud.eu/news/sign-
language-recognition-accross-eu/mediacommunication-
law/   

4. Accessible website creation. 

   ■ How to check? Use the following sites to check your 
content https://wave.webaim.org/. 

5. Provision subtitles/captions for your content

   ■ Captions/subtitles are a text version of the speech and 
non-speech audio information needed to understand the 
content.  

https://www.w3.org/WAI/media/av/sign-languages
https://www.w3.org/WAI/media/av/sign-languages
https://www.eud.eu/news/sign-language-recognition-accross-eu/mediacommunication-law/
https://www.eud.eu/news/sign-language-recognition-accross-eu/mediacommunication-law/
https://www.eud.eu/news/sign-language-recognition-accross-eu/mediacommunication-law/
https://wave.webaim.org/
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Guidelines: https://www.w3.org/WAI/media/av/captions/

6. Using audio description meaning that visuals are 
described

   ■ Guidelines https://www.w3.org/WAI/media/av/description/

7. Provision of transcripts 

   ■ They are a text version of the speech and non-speech audio 
information needed to understand the content.  

   ■ Guidelines: https://www.w3.org/WAI/media/av/transcripts/ 

8. Audio & Video accessibility: 

   ■ Guidelines: https://www.w3.org/WAI/media/av/#how-to-
make-audio-and-video-accessible  

9. Website and social media guidelines:

   ■ Guidelines:https://ec.europa.eu/digital-single-market/en/
web-accessibili https://www.w3.org/WAI/fundamentals/
accessibility-intro/#making 

10. Content creation: 

   ■ Along with the interface, we need to ensure that the 
content provided is accessible. Once considered the 
elements for audio and video, keep in mind that standards 
apply to written content and images.  Guidelines: https://
www.w3.org/WAI/tips/writing/#make-link-text-meaningful 

11. Representation and diversity

   ■ The concept of “representation” is simple: people want and 
respond to seeing people like them in every situation. 

   ■ It creates a sense of belonging and affirmation. People will 
immediately notice if they are misrepresented or absent. 

   ■ Make sure to ensure representation and diversity in group 
pictures or visual media in general. Guidelines: https://www.
consilium.europa.eu/media/35446/en_brochure-inclusive-
communication-in-the-gsc.pdf  

12. Using Gender-neutral language 

   ■ A generic term covering the use of non-sexist speech, 
inclusive language. The purpose of gender-neutral 
language is to avoid word choices that may be interpreted 
as biased, discriminatory. Guidelines: https://www.
consilium.europa.eu/media/35446/en_brochure-inclusive-
communication-in-the-gsc.pdf Example: Avoid the 
generic use of “man” and use alternatives, such instead of 
chairman, use: chairperson.

https://www.w3.org/WAI/media/av/captions/
https://www.w3.org/WAI/media/av/captions/
https://www.w3.org/WAI/media/av/description/
https://www.w3.org/WAI/media/av/transcripts/
https://www.w3.org/WAI/media/av/transcripts/
https://www.w3.org/WAI/media/av/%23how-to-make-audio-and-video-accessible%20
https://www.w3.org/WAI/media/av/%23how-to-make-audio-and-video-accessible%20
https://ec.europa.eu/digital-single-market/en/web-accessibili
https://ec.europa.eu/digital-single-market/en/web-accessibili
https://www.consilium.europa.eu/media/35446/en_brochure-inclusive-communication-in-the-gsc.pdf
https://www.consilium.europa.eu/media/35446/en_brochure-inclusive-communication-in-the-gsc.pdf
https://www.consilium.europa.eu/media/35446/en_brochure-inclusive-communication-in-the-gsc.pdf
https://www.consilium.europa.eu/media/35446/en_brochure-inclusive-communication-in-the-gsc.pdf
https://www.consilium.europa.eu/media/35446/en_brochure-inclusive-communication-in-the-gsc.pdf
https://www.consilium.europa.eu/media/35446/en_brochure-inclusive-communication-in-the-gsc.pdf
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10. FINANCES - MONEY, MONEY, 
MONEY
It is crucial to have accessibility measures, and grant applications 
and running projects should fulfil the accessibility criteria.
For application funding:  

   ■ In case your programme is supported by Erasmus+ 
funding, there is a financial tool, known as “supplementary 
grant”, that allows organizations to ensure access and 
Inclusion for their project. 

RECOMMENDATIONS
1. SHAPING ATTITUDES: 

   ■ You should address the attitudes of your members, how is 
their awareness towards diversity and Inclusion. 

   ■ You should create spaces for dialogue, open, and be 
respectful to the greatest extent to the target group. 

   ■ It is crucial how individuals interact with each other, treat 
people, including persons with disabilities, individuals in 
the Deaf Community and their participation. 

   ■ It is an essential part of everyone’s Inclusion or exclusion 
experience

2. CREATING A  WELCOMING & SAFE ENVIRONMENT

   ■ You can create an environment welcoming with an 
“inclusion statement” of your programme or activity. 

   ■ This shows that you aim to create an inclusive atmosphere 
wherein everyone can be themselves and feel a sense of 
belonging. 

   ■ See an example here: “The Council of Europe welcomes 
applications from all candidates who fulfil the specific 
profile of the activities, irrespective of gender, disability, 
marital or parental status, racial, ethnic or social origin, 
colour, religion, belief or sexual orientation.”

   ■ (source: https://www.coe.int/en/web/youth/calls-for-
participants )

3. TO INTRODUCE ACCESS NEEDS ASSESSMENT

   ■ To introduce, implement (with monitoring) an Access 
Needs Assessment to all events and programmes. 

   ■ If you are unsure how to treat/support persons with 
disabilities, please ask them what they need through the 
Access Needs Assessment.

   ■ In case you formally ask them, like in application forms 

https://www.coe.int/en/web/youth/calls-for-participants
https://www.coe.int/en/web/youth/calls-for-participants


32

OBESSU - The Organising Bureau of European School Student Unions

‘What do you need?’ participants should be feeling free 
to reply because someone will not feel open about their 
disability. 

4. TRAININGS 

   ■ Organizing trainings that include topics on Inclusion and 
diversity / It is highly recommended to invite speakers, who 
are themselves persons with disabilities, are Deaf,  persons 
with vision impairment, etc. 

5. DIVERSIFYING POOL OF TRAINERS

   ■ It diversifies the trainers’ pool of OBESSU and its member 
organizations, including trainers with various backgrounds, 
their own lived experiences and access needs. 

6. MENTORING AND EMPOWERING 

   ■ Create opportunities for mentoring and empowering 
people with various backgrounds, own lived experiences, 
and access needs to be future leaders and trainers, youth 
workers in OBESSU and its member organizations. 

7. CREATE GUIDELINES FOR INCLUSION FOR YOUR 
ORGANIZATION

   ■ Have organizational guidelines such as this one as a 
‘framework’ that different organizations can use for their 
projects, events and communication.

8. DESIGN INCLUSIVE YOUR EVENTS, ACTIVITIES

   ■ Event organization design should be accessible so that 
these events are accessible and offered for persons with 
disabilities too. 

   ■ An inclusion statement or a sign for Inclusion (sign 
language, etc.) should be visible; it creates a welcoming, 
inviting atmosphere, so persons with disabilities can feel 
involved. If there is no information, then persons with 
disabilities will not know if they are welcome to be part of 
the events. 

   ■ Openly welcome everyone, for example, on advertisements 
say ‘everyone is welcome, we are working to make the 
event barrier-free, inform us if you need anything.’ In this 
way, people with disabilities can say what they need

9. PLAN YOUR BUDGET WITH INCLUSION IN MIND

   ■ Prepare the budget in advance to make the necessary 
adaptations that your target group will need are possible 
from a budgetary and financial point of view.

10. COLLABORATE

   ■ Create alliances, network among various, diverse 
organizations.
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Instead of a summary - A Way Forward

Ensuring the full and equal exercise of all human rights and fun-
damental freedoms must be safeguarded in various policies 
and practices. Nevertheless, many social barriers limit the full, 
effective and equal participation of people with different back-
grounds, life experiences and access needs, including people 
with disabilities. OBESSU is working step-by-step to contribute to 
the development of a more inclusive society. Our common goal 
is to learn together and empower young people who are open 
to the diversity of human existence and contribute to creating a 
society in which no one is excluded from society because of their 
disability or any other characteristic. The “Nothing about us with-
out us” principle and empowerment of people with disabilities 
are of paramount importance to our organization. This guide and 
connected activities are crucial steps towards Inclusion, and our 
journey keeps continuing. Inclusion is a step-by-step journey. It is 
essential to bring various individuals with their own lived experi-
ences, backgrounds, access needs, and various stakeholders to 
create inclusive educational spaces and an inclusive society.

INSTEAD OF A SUMMARY - A WAY FORWARD
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preparing workshops for young people. 
A – Z of Disability Etiquette

   ■ The Official A-Z Disability Etiquette Information provided 
by Independent Australia https://www.youtube.com/
watch?v=fAW1aex2VzY&feature=emb_logo; See more at 
https://www.independenceaustralia.com/a-z

A = ASK before you help; it may not always be wanted
B = BE patient and do not pretend to understand or interrupt 
someone with a speech impediment.
C = COMMUNICATE naturally with your language and expressions
D = Give specific DIRECTIONS considering distance, weather and 
obstacles, e.g. steps.
E = Get down to EYE LEVEL during longer conversations by sit-
ting or kneeling
F = FOCUS on the person, not the disability. Don’t bring it up un-
less relevant.
G = Avoid patronizing GESTURES like patting a head or shoulder 
and back-slapping.
H = A wheelchair is not a place to HOLD your bags without per-
mission.
I = Always respect a person’s dignity, individuality and desire for 
INDEPENDENCE.
J = JOIN the conversation and talk as you would with anyone else.
K = KNOW that most people with a disability can make their own 
decision.
L = LEAVE accessible car spots for people with a disability.
M = Never MOVE a wheelchair without permission; it is personal 
property.
N = Speak NORMALLY; do not shout or raise your voice unless 
asked to do so
O = Avoid OUTDATED terms like “handicapped”, “crippled”, and 
“wheelchair-bound.”
P = Do not PAT an assistance or guide dog if they are working 

FURTHER RESOURCES /TOOLS/TEM-

https://www.independenceaustralia.com/a-z
https://www.youtube.com/watch?v=fAW1aex2VzY&feature=emb_logo
https://www.youtube.com/watch?v=fAW1aex2VzY&feature=emb_logo
https://www.independenceaustralia.com/a-z
https://www.independenceaustralia.com/a-z


38

OBESSU - The Organising Bureau of European School Student Unions

with their owner.
Q = Increase QUALITY of life with a donation to disability support 
services.
R = REARRANGE furniture to create a clear path for wheelchairs.
S = SPEAK directly to the person with the disability and not to 
their companion.
T = Offer a seat to people with limited mobility on public TRANS-
PORT.
U = UNLOCK and unblock all ramps and wheelchair-accessible 
doors.
V = VIEW a wheelchair as the freedom to move about inde-
pendently
W = Only push or lean on a WHEELCHAIR with permission.
X = See their X-FACTOR and not their limitations. 
Y = Introduce yourself as you would with anyone else. 
Z = ZIP it! Not everyone wants to talk about why they are in a 
wheelchair

Council of Europe

   ■  http://www.coe.int/en/web/portal/home 

Council of Europe Youth Department

   ■ http://www.coe.int/en/web/youth

Council of Europe Advisory Council on Youth of the Council of Europe

   ■ http://www.coe.int/en/web/youth/advisory-council-on-youth 

Council of Europe - Disability Strategy 2017-2023

   ■ http://www.coe.int/en/web/disability/strategY-2017-2023

European Network on Independent Living

   ■ www. enil. eu 

European Network on Independent Living Youth Network (ENIL Youth)

   ■ https://twitter.com/ENILYouth 

Bookmarks – Manual on combatting hate speech online

   ■ https://www.nohatespeechmovement.org/bookmarks 

http://www.coe.int/en/web/portal/home
http://www.coe.int/en/web/youth
http://www.coe.int/en/web/youth/advisory-council-on-youth
http://www.coe.int/en/web/disability/strategy-2017-2023
http://www.enil.eu
https://twitter.com/ENILYouth
https://www.nohatespeechmovement.org/bookmarks


ENABLE - Guide to inclusive youth activities

39

Compasito – Manual on Human Rights Education with Children:

   ■ http://www.eycb.coe.int/compasito 

Compass – Manual on Human Rights Education with Young People:

   ■ http://www.coe.int/en/web/compass  

ExchangeAbility

   ■ www.esn.org/exchangeability 

Inclusive Mobility Alliance 

   ■ https://mapped.eu/inclusive-mobility-alliance 

MappED

   ■ www.Mapped. eu 

OBESSU - Inclusionary - and online tool made by and for students to 
aid in improving Inclusion in student organizations

   ■  https://obessu.org/tools/promoting-inclusion/ 

Patrick Doodt Films

   ■ http://www.patrickdoodt.com/ 

Inclusion Beyond Borders

   ■ http://enil.eu/news/inclusion-beyond-borders/ 

A Study Session and Unexpected Friends - Catch These Words

   ■ http://catchthesewords.com/study-session-unexpected-
friends/ 

Finished at School

   ■  https://www.ambitiousaboutautism.org.uk/who-we-are/
campaigns/finished-at-school

Employ Autism

   ■  https://www.ambitiousaboutautism.org.uk/employ-autism

When will we Learn

   ■  https://www.ambitiousaboutautism.org.uk/when-will-we-

http://www.eycb.coe.int/compasito
http://www.coe.int/en/web/compass
http://www.esn.org/exchangeability
https://mapped.eu/inclusive-mobility-alliance
http://www.mapped.eu
https://obessu.org/tools/promoting-inclusion/
http://www.patrickdoodt.com/
http://enil.eu/news/inclusion-beyond-borders/
http://enil.eu/news/inclusion-beyond-borders/
http://catchthesewords.com/study-session-unexpected-friends/
http://catchthesewords.com/study-session-unexpected-friends/
https://www.ambitiousaboutautism.org.uk/when-will-we-learn-campaign
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learn-campaign? 

European Youth Mental Health

   ■  https://twitter.com/euroyouthmh

   ■  https://www.facebook.com/EuroyouthMH

EAIE Access and Diversity Expert Community

   ■  http://www.eaie.org/community/expert-communities/
access-diversity.html

Centro de Vida Independente (Independent Living Center):

   ■  www.vidaindependente.org

(d)Eficientes Indignados (Outraged disabled):

   ■  https://web.facebook.com/dEficientes.Indignados/

Lisbon Pedestrian Accessibility Plan:

   ■  https://web.facebook.com/acessibilidadepedonal/

Lisbon Accessible Tourism Guide (EN version):

   ■  https://issuu.com/camara_municipal_lisboa/docs/guia_en_
web

Programa SOMOS (WE ARE program) 

   ■ http://www.programasomos.pt/

Top Tips for Participation

   ■  https://councilfordisabledchildren.org.uk/making-
ourselves-heard/resources/top-tipsparticipation

Young CDC

   ■  https://councilfordisabledchildren.org.uk/our-work/
participation/practice/young-cdc

Lenehan Review:

   ■  https://councilfordisabledchildren.org.uk/news-opinion/
news/lenehan-review-calls-urgentaction

https://www.ambitiousaboutautism.org.uk/when-will-we-learn-campaign
https://twitter.com/euroyouthmh
http://www.programasomos.pt/
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PLEASE ANSWER ALL QUESTIONS

We kindly ask EVERYONE to complete this complex form with your information & needs.
This form will give us information about your specific requirements to cater for your 
needs.
Information is treated confidentially.
If you have any questions, please email us at [email address]

Thank you! Kind Regards, Your Programming Team

CONTACT DETAILS
First Name/ Given Name (as written in your passport) 

Description: Your First Name/Given Name (as written in your passport) in CAPITAL LETTERS (e.g. ANNE).

Please, write your answer here: _________________________________

Family Name/ Surname (as written in your passport) 
Description: Family Name/Surname (as written in your passport) in CAPITAL LETTERS (e.g. SMITH).

Please write your answer here: __________________________________

Pronoun *
Description: What pronoun do you want to be referred to by the organizing team and participants?

Please write your answer here: 
He/Him
She/Her
They/Them
Other: ___________________________________________

Your Address *
Description: Number of street & name of street (e.g. 2. Bond Street).

Please write your answer here:  _____________________________________

Zip Code /Post-Code of your Address *
Description: Zip Code of town of residence. (e.g. 67000) (for example: this is the
Zip Code/Post Code for Strasbourg, France).

Please write your answer here: ______________________________________

Town of Residence *
Description: Name of the town of residence. (for example: Strasbourg).

Please, write your answer here: _______________________________________

STUDY SESSION: ENABLE - INCLUSIVE 
EDUCATION FOR ALL! 



Country of Residence *
Description: Country of residence.

Please, write your answer here: __________________________________________

Nationality (as written in your passport) *
Description: Your nationality here as written in your passport or in Identity card. 

Please, write your answer here: ____________________________________________

Mobile Phone (including country code) * 
Description: Your Mobile Phone (Number including country code e.g. +44 for UK) 

Please, write your answer here: ____________________________________________

Your Email Address *
Description: Your email address. (example: example@example.com)

Please write your answer here:
___________________________________________

Gender (as written in your passport) *
Description: Your gender as written in your passport or identity card.

Please write/indicate your answer here: 
Male
Female
Other: ___________________________________________

Date of Birth (as written in your passport) *
Description: Date of Birthday as written in your passport or in Identity card)

Please write your answer here: _________________________________________

Passport Number or your Identification Number 
Description: in your Identity Card (as written in your passport or Identity Card) *

Please write your answer here: __________________________________________

Do you need a VISA?
Description:  Please write your answer here:

YES
NO
Other:___________________________________________

Date of issue - Passport 
Description: Please write the date of issue of your passport: ______________________________

Place of the issue - Passport 
Description: Please write the place of issue of your passport______________________________

mailto:example@example.com


Expire Date - Passport 
Description: Please write expire date of your passport: ___________________________

Occupation - Passport 
Description: Please write your occupation: ____________________________________________

Embassy where the visa application will be filed
Description: Please write the embassy where the visa application will be filed: 

____________________________________________

Do you need any adaptations to make your travel accessible? *
Description: This section is about your travel information. Please indicate your answer with an X.

Yes
No

If yes, what do you need to make your travel accessible?
Description:Please write your answer here: ___________________________________________

ARRIVAL DATE to Strasbourg, France * 
Description: Please write your answer here:___________________________________________
(example: 1st January, 2020)

ARRIVAL TIME to Strasbourg, France *
Description:Please write your answer here: ___________________________________________
(example: 15:00 CET (Central European Time Zone)

DEPARTURE DATE from Strasbourg, France *
Description: Please write your answer here:____________________________________________
 (example: January 5 2020)

DEPARTURE TIME from Strasbourg, France *
Description: Please write your answer here:_____________________________________________
(example: 20:00 CET (Central European Time Zone))

Means of Transport to/from Strasbourg, France*
Description:Means of Transport (to/from Strasbourg)

Please indicate your answer with an X
Plane & Shuttle bus
Plane & Train
Train
Flight
Coach
Other: ____________________________



Information about Your Travel Itinerary 
Description:Please provide information about your travel itinerary.

Please write your answer here: 
___________________________

Pick up request to accommodate your access needs - Your arrival location in 
Strasbourg, France *

Description: If you request a pick-up to accommodate your access needs, we are delighted to support you and 

pick you up either at the Main Railway Station in Strasbourg or at the Lufthansa Bus Stop Strasbourg. Example: Hil-

ton Hotel, Strasbourg, France, Lufthansa Bus Stop Strasbourg, France or Gare Centrale Strasbourg, France (Main 

Train Station).

Please write your answer here: 
___________________________

Which format would you prefer to study session information?
Description: This section is about information and how we communicate it to you.

Please write your answer here:
electronic document
standard print
braille
large print

Do you require information in any other formats?
Description: Please write your answer here: ______________________________________________

Do you need a Sign Language Interpreter?
Description: Please write your answer here: 

Yes
No  

If yes, please indicate what language:
Description: Please write your answer here: ______________________________________________

Do you need a quiet breakout room?
Description: Please write your answer here:

Yes     
No



Do you need a prayer room during the day activities?
Description: Please write your answer here:

Yes
No

Do you require step-free access?
Description: This section is about access to the accommodation & venue.

Yes
No

Do you require a room with an accessible bathroom?
Description: Staying in accessible rooms in the European Youth Centre is limited (3 wheelchairs accessible room 

is available, so the Youth Centre may not get you a type of room you identified, but we will contact you if needed. 

If you require a room with an accessible bathroom, you will be accommodated outside of the European Youth 

Centre. This will mean a 15 min accessible tram journey (transport costs reimbursed). 

Please write your answer here:
Yes 
No

If yes, does your bathroom need a:
Description: Please write your answer here:

Bath 
Roll-in-Shower 
Other (Write Answer Here):

Do you need to use a hoist in the bathroom?
Description: Please write your answer here:

Yes
No

What type of bed do you prefer?
Description: Please write your answer here: ______________________________________________

Do you need a personal assistant during the Study Session?
Description: Please write your answer here:

Yes
No



Are you able to share a room with your Assistant (IF APPLICABLE)? 
Description: Please write your answer here:

Yes
No

If yes, can your room have a:
Description: Please write your answer here:

Twin beds (2 separate single beds) 
Double bed (one large bed to share)

Do you need a car parking space?    
Description: Please write your answer here:

Yes        
No   

If yes, do you need a car parking space at:
Description: Please write your answer here:

Hotel 
Youth Centre 
Both

Do you have any medical conditions that may require urgent attention during 
the study session, such as epilepsy, diabetes or allergies? 

Description: Please write your answer here: ______________________________________________

Do you have any specific dietary requirements?
Description: Please write your answer here: ______________________________________________

In the event of a fire, are you able to exit the building?
Description: Please write your answer here:

Yes
No

If No, What assistance do you need during a fire emergency?
Description: Please write your answer here: ______________________________________________



What helps you stay mentally healthy?
Description: For example taking regular breaks, getting some exercise, having a plan of what I happening next, 

having light and space, drinking plenty of water. 

Please write your answer here: _____________________________________________

Are there any situations that can trigger mental health? 

Description: For example a conflict, change or things not going to plan? 

Please write your answer here: ______________________________________________

Are there any early warning signs that we might notice when you are starting 
to feel mentally unwell? 

Description:  For example: withdrawal from social situations, going quiet, becoming upset or tearful, not talking. 
Please write your answer here: ______________________________________________

If we notice the early warning signs, what should we do?  
Description: For example:  talk to you discreetly or ask you if you would like to take a break? 

Please write your answer here: ______________________________________________

What steps can you take if you start to feel mentally unwell during the train-
ing session? 

Description: For example: take a break, get some fresh air, speak with one of the programming team. 

Please write your answer here: ______________________________________________

What can the training team do to support you to stay mentally healthy during 
the sessions?

Description: Please write your answer here: ______________________________________________

EMERGENCY CONTACT INFORMATION - First Name /Given Name of the con-
tact person: 

Description: This section is in case of an emergency, a person we can contact ideally who can understand English. 

Please write your answer here: First Name/Given Name of the contact person in CAPITAL LETTERS (e.g. ANNE). 

Please write your answer here: ______________________________________________

Family Name / Surname of the contact person
Description: Please write your answer here: Family Name/Surname of the contact person 
in CAPITAL LETTERS (e.g. SMITH). _____________________________________________________

Relationship of the contact person to You
Description: Relationship of the contact person to You (e.g. MOTHER).
Please write your answer here: ________________________________________________________
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Description: Phone number of contact person - including country code: (e.g. +44 for UK). 

Please write your answer here: __________________________________________________

Is there anything we need to know if you are unconscious, for example, drug 
allergy, pregnancy etc.?

Description: Please write your answer here: ______________________________________________

In case of emergency or in the event of an evacuation, how you would like to 
be treated?

Description: Please write your answer here: ______________________________________________

Is there anything else we can do to help you feel included (for example, regu-
lar breaks, somebody to talk you through meetings in advance etc.)?

Description: Please write your answer here: ______________________________________________

Is there anything else we can do to help you feel included (for example, regu-
lar breaks, somebody to talk you through meetings in advance etc.)?

Description: Please write your answer here: ______________________________________________

 ACCESS NEEDS (Optional)
Description: What you want people to know about you so that you can be included to the greatest extent possible. 

(Optional) See example: If I do not reach something, which is located high, I will ask for your help. I would appreci-

ate it if you could avoid acronyms or abbreviations when you share info about your organization.

Please explain it. Thanks :)
____________________________________________________________

Is there anything else we should know?

Description: Please write your answer here: ______________________________________________

Thank you for completing this complex form, 

Your programming team
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AGNES SAROLTA FAZEKAS, PHD

She/Her. I am an assistant professor at ELTE Eötvös Loránd University Bárczi Gusztáv 
Faculty of Special Needs Education, Institute for Disability and Social Participation in 
Budapest, Hungary. Through my education and volunteering activities, I have gained 
knowledge of European social/disability, education, youth policy, and international mo-
bility and a broad list of skills through my invaluable international professional experi-
ences. I have been engaged and been active within the youth field since 2008. I have 
held different responsibilities, roles, and positions at local, national, and international 
youth projects. I have been working as a facilitator/programming team member with 
the Council of Europe Youth Department on several study sessions since 2014. In 2019 I 
was a selected as participant to complete the Council of Europe Training of Trainers in 
Human Rights Education (CoE ToTHRE) programme. My social links are LinkedIn: www.
linkedin.com/in/agnes-sarolta-fazekas Twitter: https://twitter.com/agnessarolta.

INNA SHPARBER

My Name is Inna Shparber, born deaf. My mother tongue is German Sign Language. I 
am a deaf student of social work: transnational at the Frankfurt University of Applied 
Sciences. I, myself, am deaf since birth and have a migration background. During my 
studies, I also worked in a café at my faculty. I interacted with many hearing people and 
experienced the phenomenon of integration first hand. I learned a lot about the major-
ity community’s perspectives, the ‘hearing community’ as deaf people call them. In this 
separation between the two communities, hearing and deaf, we can already see how 
there is a sense of segregation that is important to address. What we call each other 
has an impact on how we interact with each other. Throughout my studies and interac-
tion with other social work students, I have noticed that little to none of my colleagues 
have shown an interest in nor have they sought information on the deaf community, 
whether through learning sign language or interaction with a deaf individual. My cur-
rent role is president of the European Deaf Students’ Union (EDSU) 2019-2021. I have 
been a board member of viStudis (an organized German group for students)  from 2019 - 
2020. I studied in Frankfurt as Social work: transnational. Volunteer  abroad (Cameroon): 
I work with several organisations as Behinderung und Entwicklungs¬zusammen¬arbeit 
e.V. (bezev). The work focuses mainly on improving the development (in the area of vol-
unteer) and participation opportunities of persons with disabilities in the Global South. 
Therefore, I have volunteered from 2015 - 2016 in Cameroon at a deaf school. I have been 

INTRODUCING THE AUTHORS

http://www.linkedin.com/in/agnes-sarolta-fazekas
http://www.linkedin.com/in/agnes-sarolta-fazekas
http://www.linkedin.com/in/agnes-sarolta-fazekas
https://twitter.com/agnessarolta
https://twitter.com/agnessarolta
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writing some papers for Bezev, like my year of volunteering as a deaf person. Some-
times, I make videos in sign language. Link: http://www.jetzt-einfach-machen.de/han-
deln/. I wrote an article: https://www.vision-inklusion.de/de/inklusive-praxis/best-prac-
tice/jetzt-einfach-machen-inklusive-freiwilligendienste-im-ausland.html. Working with 
deaf refugees: Through volunteering, I am working with deaf refugees at the Frankfurter 
Stiftung für Gehörlose und Schwerhörige. I organize activities like ‘Deaf-Treff’ (where 
they can exchange about deaf culture / general knowledge of life and teach in German 
Sign Language and German Language. Furthermore, I have also worked with deaf refu-
gees, which made me realize that something is missing for them to be granted an equal 
opportunity to participate as citizens within national borders. The link -> you can find 
about me: https://www.glsh-stiftung.de/wp-content/uploads/2020/06/SR-2020-Q1.pdf 

http://www.jetzt-einfach-machen.de/handeln/
http://www.jetzt-einfach-machen.de/handeln/
https://www.glsh-stiftung.de/wp-content/uploads/2020/06/SR-2020-Q1.pdf
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